Feedback has long been recognized as one of the essential elements needed to guide students toward expected performance.
Through practice, novices become experts; formative feedback guides this process over time. In our experience and according to research 2 on college students, the learners who gain the most benefit from formative feedback tend to be the lowest performers.
Feedback has been defined operationally as:
Specific information about the comparison between a trainee's observed performance and a standard, given with the intent to improve the trainee's performance. 3 We have observed, as described by others in various classroom settings, 1 that clinical faculty commonly provide only verification feedback to learners, or label their answers to questions and behaviors as either "right" or "wrong." Learners want and need more information; faculty can and should provide more information.
A plethora of research studies, models and frameworks, and lists of "things to do" and "things to avoid" on the topic of feedback are available. 1 The most effective feedback does the following 4 :
(1) focuses on the task, not the learner; (2) does not overwhelm the learner; (3) is specific and clear; (4) is unbiased and objective; (5) occurs frequently and in a timely manner; (6) is based on direct observation, not hearsay; and (7) includes an action plan that will be monitored. Gaining insight into which cognitive and clinical skills are appropriately used, which ones require modification, whether behaviors should be discontinued, and which new skills need to be learned and practiced can be markedly enhanced through the use of this simple, transformative feedback approach.
On the basis of our experiences with learners and the previously described barriers to traditional feedback models, we advocate for the widespread use of the CAST model, which we have successfully used with our students and residents.
The CAST model expands on the SKS process recommendations regarding the acquisition of new skills, causes the greatest change in behavior. 1 
Traditional Feedback Models
A number of models, frameworks, and approaches are described throughout the literature on how to provide effective feedback, including the stop doing -keep doing -start doing, or SKS, process; the feedback sandwich; and the Pendleton rules.
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The SKS process encourages learners to actively and regularly seek feedback from a support network. 5 
